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Abstract 
In Romania, the process of transition to the market economy led to social and economic alarming processes; a consequence is 
creating family imbalance, and parents’ decreasing involvement in children education and school-family partnership. Using focus 
group interview with teachers and a questionnaire addressed to parents, we studied the strategies used by secondary school 
teachers to cooperate with parents. An important finding of our research is school’s predominant orientation to traditional 
strategies: 48% of parents indicated as main type of cooperation the meetings with teachers. Considering parents, teachers and 
children proposals, we discuss possible new strategies that could improve family-school relationship. 
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1. Introduction 
In a vulnerable social economic context, dominated by the growth of poverty phenomenon, by emigration, the 
extension of social inequalities, increasing unemployment, fear of job loss, distrust in public institution and services, 
school-families cooperation has become a national priority. Although significant progress in education has been 
recorded, we are still far from the so-called student-centred education (on his/her needs and expectations) and 
quality assurance in education. In addition to the inadequacies within the school, there are those induced by the 
social environment, especially in rural areas: parents’ departure to work abroad (Sandu, 2005, p. 555-582) or 
parents’ returning from town to village, thus contributing to increased unemployment (Preda, 2009, p. 296). 
A brief diagnosis of school-family partnership in rural education context indicates at least two major possible 
risks: the quality of school – family cooperation could be influenced first by the educational and financial low level 
of children’s families and second by the psycho-pedagogical decreasing training of teachers. This situation can be 
explained by the fact that „ many schools belong to disadvantaged groups (such as rural environment or, especially, 
gypsies “Roma”) and are facing the lack of qualified personnel or its much higher migration compared to urban 
schools.” (Preda, 2009, p. 182). So, our intention is to draw attention to negative influences of social economic 
changes of today Romania on school-family partnership, especially in rural area. 
2. Research and studies on this topic 
Although school-family partnership is not a new subject for researchers, social and educational nowadays 
changes have determined increasing interest for this issue. For example, studies showed that family context could 
 
* Corresponding author. Tel.: +40-(0)724-056-227 
E-mail address: alinapetrescu1@yahoo.com. 
Open access under CC BY-NC-ND license.
© 2011 Published by Elsevier Ltd . 
Selection and peer-review under responsibility of Masterprof team.
Open access under CC BY-NC-ND license.
Alina Margaritoiu and Simona Eftimie / Procedia Social and Behavioral Sciences 11 (2011) 42–46 43
influence parent-school relationships and children’s outcomes (Powell, Son, File & San Juan, 2010); also, maternal 
education level and involvement in children’s learning at home are two potentially influential elements of family 
contexts (Castro, Bryant, Peisner-Feinberg & Skinner, 2004; Fantuzzo, Tighe & Childs, 2000). The same studies 
have found higher levels of school involvement among parents with higher levels of education.  
Trust between parents and teachers represents a vital element in building and maintaining the family-school 
relationship. Results indicated higher levels of parent and teacher mutual trust at the elementary level than at middle 
or high school levels. Also, the perceived quality of family-school interaction was a better predictor of trust than the 
frequency of contact or demographic variables were (Adams & Christenson, 2000). Other studies have investigated 
the impact on school-family relationship of teachers and parents’ perception on responsiveness concept (defined as a 
bidirectional flow of influence between parents and schools, particularly at the classroom level) (Epstein & Sanders, 
2002). These studies represent a basis for the theoretical framework of our present study. 
3. Research Methodology 
The main purpose of our research was to investigate school-family partnership issue within rural areas, in order 
to improve it by proposing an initiation program based on various new strategies to be implemented in schools.  
Our research objectives are based on social psychology research; as a human relationship, teacher–parent 
relationship is also a social influence relationship, which largely depends on initiative, authenticity, frequency and 
involvement of each participant. Therefore, our research objectives were: 
O1. Identifying the degree of involvement, frequency and perception of parents in carrying out school-family 
partnership;  
O2. Analysing the obstacles and parents’ difficulties to contact the school/teachers; 
O3. Identifying the initiator and the methods used in school-family partnership. 
Participants and procedure 
We conducted a survey on a sample of 316 parents from two rural areas: Brebu and Pietriceaua Villages. 
Concerning the level of education, the distribution in the sample was the following: 50.31% with low education 
level, 42.72% with average educational level, and 6.97% with high educational level. We took into account only 
parents of students enrolled in secondary grades because we are concerned with recent statistics. On the one hand, 
parents’ interest in children’s school activities has decreased when children moved to secondary school; on the other 
hand, early school drop has increased four times in secondary education (from 0,06% to 2,3%) compared to primary 
education (from 0,06% to 1,7% - MECT, 2008) (Preda, 2009, p.173). 
The reasons that determined us to focus our study on the school-family partnership from only rural areas were: 
 Educational achievements are lower in rural than in urban areas (CNCEIP, 2008, a, b); 
 Number of children from poor families and Roma families is higher in rural areas (Preda, 2009, p. 182); 
 School counselling services are almost nonexistent in rural areas, especially in disadvantages communities; 
 Schools from rural areas face the lack of qualified personnel or a much higher migration of the personnel 
compared to urban schools. Thus, some teachers are under-qualified and/ or less motivated to organize the 
teaching process within a student centred approach by offering a variety of tasks according to students’ needs and 
skills (Preda, 2009, p. 182). 
The value of the present research lies primarily in the ascertaining and exploratory nature of the problem, not in 
its statistical relevance. The research methods were chosen in order to collect as much as possible information for a 
qualitative study. We used a focus-group interview with teachers about their perception of the obstacles encountered 
in implementing school-family partnerships and a questionnaire addressed to children’s parents on their perception, 
intensity, frequency, initiation, difficulties and strategies for developing school-family partnerships. 
4. Findings and results 
We discuss below the parents’ answers to the questionnaire. We also make some correlations to the data gathered 
from the focus-group interview.  
The data analysis of the questions “Do you think that the families of the students are involved in school 
activities?” and “How often do you contact the school teacher(s)?” shows that the degree of involvement and 
frequency of contacting the school by parents are low: 52% admit that they seldom participate in school activities 
and 68% contact the school two times per year. These percents show parents’ disinterest and their lack of 
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responsibility towards child’s school activity. The investigated teachers (within the focus-group interview) offered 
the following explanations: the parents’ low level of education, their young age, and their lack of maturity. Another 
reason is connected with the fact that many parents work abroad while the children are raised by their grand parents 
or other relatives. More recently, the opportunity for some children to go, in the future, to follow their parents 
abroad has decreased parents’ (and/or other relatives’) interest towards the local school. 
Also, as shown in Chart 1, the parents are not aware of the role of school-family partnership in achieving better 
education for children, placing the responsibility for the children’s learning outcomes solely on the school context. 
Thus, at the question “What measures do you propose in order to improve your child’s school achievement?”, 78% 
of the parents said on the measures should be taken at the school level (43% in the process of instructive-educational 
level, and 35% at the communication relationship teacher-student) and only 22% have chosen to respond “at the 
level of the parent – teacher – student partnership”, as we could see in the chart below. 
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Chart 1 – Parents’ perception about the factors that influence the students’ outcomes 
It is interesting to note a significant difference between teachers’ and parents’ perceptions in terms of 
emphasizing the obstacles or difficulties encountered in implementing a school-family partnership. For secondary 
school teachers, the key considerations regarding the low level of parents’ involvement is due to the lack of parents’ 
responsibility, indifference or lack of involvement, low level of their education, attitude of superiority, fear of the 
direct confrontation with the teacher, or the parents’ health problems. From the investigated teachers’ points of 
view, low interest of parents towards school is determined by their false representations on child’s capacity to cope 
with school tasks: “if the child promotes to secondary school and he grows up, parents think that the child is able to 
cope easier with schools’ requirements”. 
From the parents’ perspective, the school became a mean of obtaining a diploma that would allow the child to 
engage in national and international labour market, losing sight of the fundamental role of the school – that of 
training people to become independent, responsible, adaptable and creative personalities. As we can see in Chart 2, 
the difficulties in achieving a school-family partnership are related to the following aspects: 42% lack of time (work, 
financial gaps or household maintenance), 19% lack of confidence in the educational system, 14% hostile attitude 
(rejecting cooperation with school, exaggerated self confidence in their parental skills), 9% large number of family 
members, 9% lack of information, 7% health problems.  
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Chart 2 – Parents’ perception about the difficulties in achieving school-family partnerships 
Most of the investigated parents complain that they have no time for their own child or to contact the school 
(42%) because work or house holding absorbs them totally. Sometimes, children pass almost unnoticed through 
their parents’ life; if one parent is unemployed, the priority is finding a job, not child’s education. Surprising, “lack 
of time” was mentioned even by a large number of parents with high educational level (5.12% of 6.97%). Lack of 
parental concern for a quality relationship with the child fits perfectly into the profile that A. Toffler presented some 
years ago in his popular work “Future Shock”: “We have created the being that we can discard: the modular man.” 
(Toffler, 1995, p. 88). We find that the current family, consciously or not, “fails” to “temper” the child’s young soul 
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in order to be able to survive in a world where lack of involvement and lack of responsibility in human relations is a 
natural thing. As if the lack of involvement in the educational relationship is not sufficient, many young teachers see 
teaching profession just “a temporary solution” to the problem of finding a job and give up easily as soon as it 
comes up a better job (better paid, less responsibility and, less use of nervous consumption). The lack of parents’ 
confidence in the educational system (19%) is also supported by some failures of the current school, as investigated 
parents have argued: lack of valuating the students’ experiences inside and outside the school; lack of responsibility 
of partners (teachers and parents), indifference to education act, the poor motivation of those who choose the 
teaching profession; excessive focus of the teachers on the informative and less on the formative side; gap between 
school and labour market, lack of collaboration between educational institutions and the job market that will receive 
(or not) the future graduates (Eftimie, 2007, p. 28). 
Regarding the initiator of parents - teachers meeting (“From whose initiative do you contact the school?”), the 
answers demonstrate once again the primary role of the school in cooperating with parents: 59% of the parents 
declared that the contacts started at the school initiative, 38% at the family initiative and 3% at the child initiative. 
We observe that education is an exclusive task of the school and the family does not consider itself an essential 
player in this process. The financial-pragmatic ideal of the family removes the educational one. Unfortunately, we 
noticed that the forms of school-family partnership have remained traditional as seen in Chart 3: most of the parents 
(48%) have specified as the main type of school-family relationship the meetings with teachers, 23% have indicated 
individual discussions (face to face/by telephone), 15% extracurricular activities, 14% common educational projects. 
48%
23%
15% 14%
0%
10%
20%
30%
40%
50%
60%
meetings with teacher individual discussions extracurricular activities common educational projects
types of family-school partnership
par
en
ts'
 
per
ce
nt
 
Chart 3– Parents’ perception about the types of realization the school-family partnership 
Overwhelmed by a large number of tasks within a predominantly bureaucratic education system, confused by the 
various not always coherent changes introduced at the decision making level, teachers have no longer the time, 
energy, willingness to collaborate with parents, usually preferring the traditional ways of working with them. A 
solution could be the change of the teaching workload (fewer hours of teaching) and time budget for teachers so that 
they give more importance to cooperation with family and reflection on their own work, thus providing a “mental 
space”. Mental space defines “the opportunity for teachers to get away from their classrooms both mentally and 
physically to think about their work” (McDiarmid, 1995, p. 6). 
5. Conclusions 
The outcomes of our research reveal the need for training in school-family partnership issues, for both parents 
and teachers. Therefore, we think it would be beneficial to introduce as many topics on this subject in the initial and 
ongoing training programs for teachers, to attend scientific sessions in order to examine this issue, workshops, and 
pedagogical meetings for informing, debating and implementation of new strategies for the school-family 
partnership. Also, it is recommended that teachers' attitude to be positive, open, flexible, based on trust and respect 
for the experience and views of parents. An authentic solution to improve school-family partnership may be the 
initiation of a well-organized program, to implement various and new collaboration strategies to test their 
effectiveness and usefulness: 
a) Establish some on-line platforms with useful information for parents and also for children (grades, absences, 
curriculum, school programs, school schedules, extracurricular activities, consultation program for parents etc.); 
b) Elaborate a written report or invite parents to school in order to inform them about child's progress, emphasize 
positive aspects - skills, attitudes and behaviours that parents must encourage on their turn in order to form a 
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positive self-image. Unfortunately, parents are called to school only when the child is unruly or register school 
failure; parents will tend to avoid school because it creates them a psychological discomfort; 
c) Educate parents through mass media, also media involves sometimes both advantages and disadvantages; 
d) Family involvement in common activities with the school, activities in which to participate also alongside 
parents, children and teachers, starting from the stage of proposals (initiative) projects to implement and 
evaluate their results (e.g., “class day”, “to assist nature in our neighbourhood”, “school magazine” etc.), and 
the activities’ “echoes” to be recognized by publication in the school magazine, newspaper and local media; 
e) Prepare a group of volunteer parents by the school counsellor to support other parents who have difficulties 
with their own children or to facilitate school-family partnership; 
f) Organizing group counselling sessions for parents by the school counsellor can be a beneficial solution in the 
school-family partnership, by knowing the peculiarities of children at different ages, educational exchange 
experiences and learn some diminution techniques or correct disorders of children’s behaviour; 
g) Educate parents through a training structured in educational sessions to provide a “school for parents” (there 
had been such initiatives, but they were applied sporadically, therefore the results were not as expected); 
h) Publication of informative materials on a local level (in an accessible language) may be an effective way to 
build the partnership between school and family.  
Reducing the norm of teaching and involving the staff in secondary education services (achieving partnership 
with parents, after-school activities, educational program at the community level, etc.) will ensure the facility and 
efficiency of the partnership with families. Also, attracting teachers in training programs and parents in programs 
such as “the school for parents”, as well as the opening of the school towards community will reduce the gaps 
between our educational system and other European countries and will generate a higher level of awareness on the 
importance of family-school partnership in providing better educational outcomes. 
6. Limits and future direction for research 
Although, we tried to follow some of scientific criteria of a research of this type, we are aware that an important 
limit of our investigation is the lack of representativeness of the parents’ and teachers’ sample (which does not allow 
us to generalize the results). This is a good reason for our future research direction: the implementation of the 
experimental program school-family partnership with various and new strategies in application schools of the 
comparative analysis on the possible progress recorded in the involved schools. 
References 
Adams, K. S., & Christenson, S. L. (2000). Trust and the Family-School Relationship Examination of Parent-Teacher Differences in Elementary 
and Secondary Grades. Journal of School Psychology, 38 (5), 477-497. 
Castro, D., Bryant, D. M., Peisner-Feinberg, E. S., & Skinner, M. L. (2004). Parent involvement in Head Start programs: The role of parent, 
teacher and classroom characteristics. Early Childhood Research Quarterly, 19, 431-430. 
CNCEIP (2008a). Report on the unfolding of the national testing Romanian language and literature at 7th and 8th grade, from the date of 
December 3, Bucharest. 
CNCEIP (2008b). Report on the unfolding of the national testing mother language and mathematics at 7th and 8th grade, from the day of 
December 11, Bucharest. 
Eftimie, S. (2007). School failures (In Romanian: Eşecuri ale şcolii). Paideia Journal, 3 (54), 25-28. 
Epstein, J. L., & Sanders, M.G. (2002). Family, school and community partnerships. In M. Bornstein (Ed.), Handbook of Parenting, 2nd ed., 
Practical issues in parenting, 5. Mahwah, NJ: Erlbaum, 407-437. 
Fantuzzo, J., Tighe, E., & Childs, S. (2000). Family involvement questionnaire: A multivariate assessment of family participation in early 
childhood education. Journal of Educational Psychology, 92, 367-376. 
McDiarmid, G. W. (1995). Realizing new learning for all students: A framework for the professional development of Kentucky teachers. East 
Lansing, MI: National Centre for Research on Teacher Learning. http://www.ncrel.org/sdrs/areas/issues/educatrs /profdevl/pd2refer.htm 
Powell, D.R., Son, S.-H., File, N., & San Juan, R. R. (2010). Parent-school relationships and children’s academic and social outcomes in public 
school pre-kindergarten. Journal of School Psychology, 48, 269-292. 
Sandu, D. (2005). Emerging transnational migration from Romanian Villages. Current Sociology, 4 (53), 555-582. 
Şoitu, L., & Hăvârneanu, C. (coord.). (2001). Aggression in School (In Romanian: Agresivitatea în şcoală). Iaşi: European Institute Publishing 
House. 
Toffler, A. (1995). Future Shock (In Romanian: Şocul viitorului). Bucharest: Z Publishing. 
